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Evaluation Methods – QUAL/quan
Embedded (or nested) Mixed Method Design
Quantitative Measures Qualitative Analysis
Teachers’ Preparedness for 
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and C)
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Teacher Sense of Self-Efficacy
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Focus Group Interviews (Tx)
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(RQ1) Quantitative: How much more was course participants’ sense of efficacy for 
managing the classroom and sense of preparedness for handling student stress 
impacted than a group of similar candidates who were not enrolled in the course?
 Treatment (n=9) Control (n=15)  
Measure 
Pre-
Intervention 
Post-
Intervention 
Pre-
Intervention 
Post-
Intervention 
Effect 
size 
 
TPDSS 5.97 (1.18) 7.42 (1.05)* 6.18 (.99) 6.27 (1.38) 1.19 
TSSE-CM 5.97 (.99) 7.74 (.59)*** 6.62 (1.15) 6.88 (.79) 1.70 
 
Pre- and Post-intervention Means and Standard Deviations for Teachers’ Preparedness for Dealing with 
Student Stress and Teacher Efficacy Scales
Standard Deviations in parentheses; *p<.05; **p<.01; ***p<.001 for independent samples t test 
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Which course components do you hypothesize would be most 
influential on course participants’ preparedness for dealing with 
student stress, and efficacy for classroom management? 
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(RQ2) Qualitative: In what ways were the participants’ knowledge 
of SEL techniques impacted through the course?
Pre- and Post-intervention vignette responses: Numbers of SEL 
responses, and SEL responses per participant
Qualitative Shifts
Responses became 
more specific.
Participants 
responses shifted 
from analytical to 
action-oriented.
(RQ3) Qualitative: Which elements of the CIEBS course impacted 
PSTs’ knowledge and sense of preparedness to handle student 
stress?
Statements indicating course elements that impacted 
candidates’ knowledge and sense of preparedness to 
handle student stress
TBRI – Neuroscience of 
attachment; Connecting 
principles of TBRI
NCI – de-escalation, 
paraverbal communication, 
and limit-setting approaches
Active engagement - from 
NCI and field placement 
modules 
Implications
Scholarly Implications
Practical Implications
Pre-service teachers’ implications
Questions/ Comments
